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3.4.1 
Demonstrate knowledge of a range of resources including ICT that engage students 
in their learning 

3.6.1 
Demonstrate broad knowledge of strategies that can be used to evaluate teaching 
programs to improve student learning 

4.2.1 
Demonstrate the capacity to organise classroom activities and provide clear 
directions 

5.1.1 
Demonstrate understanding of assessment strategies, including informal and formal, 
diagnostic, formative and summative approaches to assess student learning 

5.2.1 Provide feedback to students on their learning 

5.3.1 





  

 

6. COURSE CONTENT AND STRUCTURE 

 

Module Lecture Topic Tutorial Topic 

1 

(24 hours 

eq. lecture/ 

tutorial 

time) 

On-line assessment module 

¶ Introduction to the concept and principles of 
effective assessment practices and their 
applications to learning and teaching 

¶ Focus is on building assessment knowledge 
and the skills required to plan, develop and 
implement a range of assessment strategies, 
to engage in moderation activities to ensure 
fair and consistent judgment of student 
learning, to analyse assessment data to 
inform future learning and teaching, and to 
develop reports for various stakeholders. 
 

¶ Critically describe the role of 
assessment in ensuring effective 
learning and teaching; 

¶ evaluate the appropriateness of various 
assessment strategies in ensuring 
effective learning and teaching 

¶ apply assessment knowledge and skills 
in developing effective learning, 
teaching and assessment plans. 
 

Content of this module will be assessed 

during the Hurdle Requirement in Module 3 

2  

¶ Introduction to Stage 6 Ancient History 

¶ Ancient History Stage 6 Syllabus 

¶ Value of studying Ancient History 

¶ Embedding Aboriginal and Torres Strait 

Islander histories and cultures 

¶ Transition from Stage 5 History to Stage 

6 AH 

¶ Stage 6 AH syllabus overview 

¶ Overview of key requirements: course 

content, skills/concepts, outcomes and 

assessment 

¶ The Quality Teaching Framework 

3 

 

¶ Year 11 Ancient History 

¶ Scope and sequences and programs 

¶ Assessment and reporting in Year 11 Ancient 

History 

¶ Course requirements of Year 11 AH 

¶ Course design for Year 11 AH 

¶ Assessment and reporting in Year 11 
AH 

¶ Life skills in Year 11 AH 

4 

 

 

¶ Year 12 (HSC) Ancient History 

¶ Scope and sequences and programs 

¶ Assessment and reporting in Year 12 Ancient 

History 

¶ Course requirements of Year 12 AH 

¶ Course design for Year 12 AH 

¶ Assessment and reporting in Year 12 
AH 

¶ Life skills in Year 12 AH 

5  

¶ The new HSC Ancient History Exam 

¶ Question samples and marking criteria 

¶ Sources in Ancient History 

¶ Overview of the new HSC AH Exam 

¶ Sample questions and marking criteria 

¶ Sample responses 

¶ Pilot-marking workshop 

6  

¶ Teaching and learning in Stage 6 Ancient 

History 

¶ Resources and activities 

¶ 



  

7. RESOURCES 

Required Readings 

Harrison, N (2008). Teaching and Learning in Indigenous Education, Victoria, Australia Oxford 
University Press.  
Marsh, C. (2004). Becoming a Teacher (3rd Edition), Longman: NSW, Frenchs Forest. 
 
Essential Documents; Students must be familiar with: 
NSW DET, (2003). Quality Teaching in NSW Public Schools, Sydney, NSW 

Please note: 
The appropriate NESA syllabuses (2017) are mentioned. This semester presents the challenge of 
working in a year when the HSC is changing. The syllabuses are available at: 
 
Ancient History: http://syllabus.nesa.nsw.edu.au/ancient-history-stage6/ 
Extension History: http://syllabus.nesa.nsw.edu.au/history-extension-stage6/  

Any teaching of senior subjects in your Professional Experience this semester will be with the current 
syllabuses. These are available at: 

Ancient History: http://www.boardofstudies.nsw.edu.au/syllabus_hsc/ancient-history.html 
History Extension: http://www.boardofstudies.nsw.edu.au/syllabus_hsc/history-extension.html  

Further Readings 

Anstey, M. & Bull, G., (2006) Teaching and learning multiliteracies: Changing times, changing 
literacies. Curriculum Press, Melbourne. 

Attwood, B., (2005) Telling the truth about Aboriginal history. Allen and Unwin, Crows Nest.  
Carr, E.H., (1981) What is History? Harmondsworth: Penguin. 
Clark, A., (2008) History’s Children, Sydney: UNSW Press. 
Curthoys, A. & Docker, J., (2005) Is History fiction? Sydney: UNSW Press. 
Ercikan and Seixas (eds) (2015) New Directions in Assessing Historical Thinking. Routledge. 
Fines, J., (1983) Teaching History, Holmes McDougall Seminars. 
Finger, G., Russell, G Jamieson-Proctor, R. & Russell, N. (2006). Transforming Learning with ICT 

Making IT Happen. Pearson Australia 
Gibbons, P., (2002) Scaffolding language, scaffolding learning: Teaching second language learners in 

the mainstream classroom. Portsmouth, Heinemann. 
Harrison, N., (2008) Teaching and Learning in Indigenous Education, Victoria, Australia: Oxford 

University Press.  
Henderson, R., (2012) Teaching Literacies. Pedagogies and Diversity in the Middle Years, Oxford 

University Press, Australia 
Husbands, C., (1998) What is History: Language, Ideas and Meaning in Learning about the Past, 

Buckingham: Open University Press. 
Lee, P., et al, (1992) The Aims of School History: The National Curriculum and Beyond, London: The 

Tufnel Press. 
Levesque (2008) Thinking Historically: Educating Students for the 21st Century, University of Toronto 

Press 
Martin, K. (2008) The intersection of Aboriginal knowledges, Aboriginal literacies and new learning 

pedagogy for Aboriginal students. In Healy, A (Ed.) Multiliteracies and diversity in education: 
New pedagogies for expanding landscapes. Pp 59-81. Oxford University Press, Melbourne 

Morton and Seixas, (2015) The Big Six Historical Thinking Concepts, Nelson. 
Seixas, P., (2001) Knowing, Teaching and Learning History: National and International Perspectives, 

New York University Press 
Tarr, R., (2016), A History Teaching Toolbox, Creatspace (recommended) 
Taylor, T., (2005) What is History? Melbourne: VHTA. 
Wineburg, S., (2001) Historical Thinking and Other Unnatural Acts: Charting the Future of Teaching 

the Past, Temple University Press. 
Teaching History, Journal of the History Teachers’ Association of NSW Inc. (HTANSW - A source of 

teaching ideas, curriculum issues and academic articles… eventually requires your joining 
HTANSW)  Website http://www.htansw.asn.au/ 

 

http://syllabus.nesa.nsw.edu.au/ancient-history-stage6/
http://syllabus.nesa.nsw.edu.au/history-extension-stage6/
http://www.boardofstudies.nsw.edu.au/syllabus_hsc/ancient-history.html
http://www.boardofstudies.nsw.edu.au/syllabus_hsc/history-extension.html
http://www.htansw.asn.au/


  

8. ASSESSMENT 

Assessment Task Length Weight 

Student 
Learning 
Outcomes 
Assessed 

Program 
Learning 
Outcomes 
Assessed 

National 
Priority Area 
Elaborations 

Due Date 

Assessment 1 

Scope and 
sequence and one 
assessment task 
for one term: 

https://education.arts.unsw.edu.au/students/courses/course-outlines/




  

HURDLE REQUIREMENT 

 

FEEDBACK AND REPORTING 

 

Assessment is the process of gathering evidence from a variety of sources about learning outcomes 

and being able to use that information to improve learning and teaching. Evidence includes not only 

individual student work samples and test results, but also more global data derived from standardized 

tests (eg NAPLAN, ICAS, HSC etc) as well as more qualitative information generated from student 

self and peer evaluations, and student-parent conferences.  

 

Feedback is a structured interaction with the student about their current learning: where they are, 

where they want and /or need to be and how to get there. It may be in oral or written form and may be 

given by the teacher, by the student’s peers or take the form of self-assessment. Feedback needs to 

indicate learning that has been demonstrated (achieved) as well as what needs more work. For the 

feedback to also feed forward, comments need to provide students with strategies to guide their 

improvement. Feedback /reporting to and for parents is also important as they are critical 

stakeholders and partners in their children’s learning.  

 

Moderation is a process used by teachers to compare their judgements about student performance so 

that assessment is trustworthy. Teachers work together as a group to ensure that the way they use 

assessment grades is consistent with agreed or published standards. For A to E grades this means 

http://www.australiancurriculum.edu.au/Curriculum/Overview


  

 

 

▪ this student work is in relation to those overall expectations/standards as well in 

relation to their previous performance



  

UNSW SCHOOL OF EDUCATION 

FEEDBACK SHEET 

EDST6950 ANCIENT HISTORY METHOD 2 

 

Student Name:                Student No.: 

Assessment Task 1: Scope and Sequence with Assessment Task for one term (preliminary)  

 

SPECIFIC CRITERIA (-)                                   (+) 

Understanding of the question or issue and the key concepts involved 

¶ Understands the task and its relationship to relevant areas of theory, 
research and practice  

¶ Uses syllabus documents and terminology clearly and accurately  

¶ Sequences tasks and activities to suit logical learning progression  

¶ Integrates assessment task logically with learning intentions and learning 

sequence 

¶ Provides effective formative feedback for student sample 

     





  

 Assessment, Feedback and Reporting 

 

STUDENT TEACHER   

  


